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The New Vision for Public Education in Texas 
Implementation Matrix 
 

Article I: The New Digital Learning Environment 
Statement of Principle 
Digitization and miniaturization of information processing power are expanding exponentially and are changing the world, our lives, and our communities at an overwhelming speed. To be viable, 
schools must adapt to this new environment. We must embrace and seize technology’s potential to capture the hearts and minds of this, the first digital generation, so that the work designed for 
them is more engaging and respects their superior talents with digital devices and connections. 

 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

1.a The technologies 
that make this new 
digital world 
possible must be 
viewed as 
opportunities and 
tools that can help 
us in educating and 
socializing the 
young both in and 
outside of school. 

 

Policies, practices, and/or 
procedures prohibit student or 
teacher digital communication 
and use of digital devices in 
learning contexts. 

Policies, practices, and procedures 
inhibit student or teacher use of 
digital devices and digital 
communication in learning 
contexts. 

Students have access to digital tools 
to support and extend their learning. 
Digital learning opportunities are an 
enhancement to classroom 
instruction. The district has policies, 
practices, and procedures that allow 
for and/or encourage student and 
teacher digital communication and the 
use of digital devices in learning 
contexts.  
 

Students have access to and regularly 
use digital technologies as tools for 
learning as an integral part of in and out 
of school learning. Policies, practices, 
and/or procedures provide guidance, 
definition, and clarity regarding use of 
digital devices and digital communication 
for learning. These expectations are 
supported with the tools and training 
needed for successful and ethical use of 
digital technologies and media.  

o A robust network 
underlying the whole 
enterprise. 
o Reliable network 
services that provide what 
the students and teachers 
need to do their work 
o An array of digital 
devices in the hands of 
students and teachers. 
o Powerful software that 
lets students create and 
communicate with these 
devices. 
o Solid curriculum 
content, in digital form 

1.b The virtual social-
network connected 
and tech-savvy 
generation will not 
tolerate the one-
size-fits-all mass 
production 
structures that limit 
learning to 
particular times and 
places and 
conventions. 

 
1.c The potential of 

learning anywhere, 
anytime, “any path, 
any pace” must be 
embraced. Future 
learning will be a 

Students cannot access course 
content or earn course credit 
through flexible learning 
pathways and online venues. 

Students have limited access to 
flexible learning venues for 
course/content access. These are 
generally focused on credit 
“recovery” and/or found in 
“alternative” school settings and are 
not open to all students. 

Students have access to 
opportunities for course/content 
access in a non-traditional 
technology-based setting. Systems 
and/or processes promote and 
provide some opportunities for flexible 
learning venues in various content 
areas and provide the technology and 
training needed to support students 
who choose to participate. 
 
 

Students have equitable access to and 
regularly participate in multiple 
pathways and flextime, individualized 
learning venues both inside and outside 
of school. Systems and/or processes 
provide guidance and support to schools 
in offering multiple venues and pathways 
for learning and course/ content access 
across all content areas. Technologies, 
training, and supports are provided to 
ensure equal access for all students to 
these opportunities.  
 

o A network that enables 
students to access the 
information 
 and services they need 
from a variety of devices 
and places, including home 
and community. 
o A content /curriculum 
management system that 
stores and presents course 
materials posted by 
teachers, and projects 
created by students. 
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combination of 
learning at school, 
virtual learning, 
learning at home, 
and in the 
community. 
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Article I: The New Digital Learning Environment (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

1.d Schools must reach 
out to those who 
would educate at 
home or in small 
networks, and 
welcome their 
involvement in the 
school community. 

 

Access to school activities and 
learning opportunities is 
prohibited for students who are 
schooled at home or in small 
social networks. 

Students who are schooled at 
home or in small social networks 
have limited access to school 
involvement and/or learning 
opportunities. Policies and/or 
practices are in place to support 
access. 

Students who are schooled at home or 
in small social networks have access 
to a variety of school involvement 
activities and learning opportunities. 
Policies, procedures, or structures 
encourage and support their 
engagement with the school 
community. 
 
 

Regardless of the location of “schooling” 
or course/content access, students have 
access to multiple opportunities to 
participate in the school community. 
Policies, procedures, or structures 
promote and encourages significant 
access to school involvement and 
learning opportunities across curricular 
and co-curricular areas for students who 
are schooled at home or in small social 
networks. 
 

o A Virtual Public Network 
that provides members of 
the school community, 
whose children are schooled 
elsewhere, secure access to 
school/learning opportunities 
determined by the district. 
o Communication to home-
school/ private/network 
school parents related to 
available school functions 
and learning opportunities. 
 

1.e Virtual learning 
should become the 
norm in every 
community to meet 
the needs of 
students who 
prefer such an 
environment. 

 
1.f The secondary 

school credit 
system should be 
expanded beyond 
school walls so that 
any place/anytime 
learning, including 
virtual learning, are 
equally valued and 
supported. 

Students access to online or 
virtual learning is prohibited or 
significantly limited. 

Students have limited access to 
virtual/online learning 
opportunities. Policies, practices, 
and/or procedures allow virtual 
learning, but opportunities are 
limited in number and in student 
access. 

Students have access to and may 
earn course credit through virtual/online 
learning. Policies, practices, and/or 
procedures promote and encourage 
virtual learning and course credit across 
multiple content areas and/or grade 
levels, and provide the curriculum, tools 
and training needed for access and 
success for students who choose to 
participate. 

Students have access to course content 
and earn course credit through a 
variety of venues including virtual 
learning as an expected option for their 
course/credit accrual. Policies, practices, 
and/or procedures promote and 
encourage virtual learning across all 
content areas and most grade levels 
including virtual schools, virtual grade 
level promotion pathways, virtual high 
school graduation pathways. Tools, 
curriculum, communication, training, and 
other supports are provided for success 
and equal access for all students. 
 
 
 

o Solid online curriculum 
content, in digital form, from 
respected authors. Available 
on the network to all 
students in all subjects, from 
school and from home. And 
qualifying for credit upon 
successful completion. 
o Videoconferencing 
systems that permit 
communication by voice, 
video, graphics, text, and 
whiteboard. 
o Multimedia libraries 
containing educational 
audio and video 
collections used in 
teaching and learning, all 
fully indexed and available 
on demand. 
 

1.g We (families, 
schools, churches, 
youth 
organizations, etc.) 
cannot control 
access to 
information by the 
young and 
recognize that once 

Students do not have access to 
digital content. Policies and/or 
practices prohibit access to 
digital content in school. 

Students have limited access to 
digital content for learning. The use 
of digital content is largely teacher-
directed and varies from classroom 
to classroom. 

Students have some access to digital 
content for learning in selected courses 
and/or subjects. District policy/practices 
permit or encourage digital learning, but 
the district does not provide supports to 
teachers or students related to digital 
content. 

Students regularly access information 
responsibly and ethically, including 
digital content, in order to acquire 
knowledge, master specified content 
standards, and explore/enhance learning 
in areas of personal interest. Teachers 
provide explicit instruction in appropriate 
and responsible use of digital content. 
Teachers and students are supported in 

o A network that enables 
students and teachers to 
access the information and 
services they need from a 
variety of sources and 
locations. The network 
provides entry to the school 
site from anywhere, so that 
students can study their 
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existing boundaries 
no longer exist. 

ensuring responsible use of digital 
content. 
 

academic materials 
whenever they need to. 
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Article I: The New Digital Learning Environment (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

1.h Children and youth 
need role models 
and adult guidance 
and connections 
even more than in 
the pre-digital era, 
but the role of adults 
is different, 
becoming one that 
is more about 
facilitating 
understanding, 
raising questions, 
and designing 
engaging tasks that 
produce learning 
than lecturing and 
instructing. 

 

Engagement in learning tasks and 
the supportive role of the teachers 
is not the norm in classrooms 
across the district. The traditional 
teacher role is prevalent in 
classrooms as the major 
instructional method (lecture, 
direct instruct, etc.).  

Engaging student tasks are evident 
across the district but not available 
to all students nor required of all 
teachers. A redefined 
instructional role for teachers is 
encouraged. Training and 
monitoring of instruction do not 
reflect the redefined role 
expectations.  

Teachers employ student 
engagement based instruction 
toward mastery of rigorous content. 
Teacher training and instructional 
monitoring are aligned to the 
expected instructional practices. The 
curriculum includes examples of 
engaging learning tasks that are 
available to students throughout the 
district and expected of all teachers, 
and includes supports for using digital 
media in learning tasks. 

Throughout the organization, all 
teachers facilitate profound learning 
based on rigorous content. Students are 
engaged as learners in an increasing 
self-management or learning role toward 
mastery of rigorous content standards. 
Practices such as teacher training, 
instructional monitoring, and teacher 
evaluation tools are explicitly aligned to 
the expected instructional practices. The 
curriculum includes expectation for and 
examples of rigorous, engaging learning 
tasks including intra- and inter-
disciplinary learning projects that are 
expected of all students in all grades, 
and leverages the power and potential of 
digital learning through explicit 
instruction in appropriate use of digital 
media. 
 

o A professional 
development system that 
provides teachers with 
capacity building related to 
facilitating and mediating 
meaningful learning for all 
students, including 
professional development 
in creating engaging online 
curriculum projects tied to 
state standards. 
o Clear guidelines, 
expectations, and supports 
for student behavior and 
classroom management 
systems related to student 
self-management and 
collaborative learning. 

1.i. School leaders, 
including board 
members, must 
work to bring the 
public into 
conversations that 
are needed not just 
to support these 
transformations but 
to help shape them 
and create 
ownership. 

School leaders do not 
communication with and engage 
the public in dialogue related to 
the digital learning environment. 
Policies, practices, or procedures 
guiding communication are 
lacking. 

School leaders provide limited 
opportunities for community 
engagement. Policies or 
procedures related to the digital 
learning may exist, but the 
community has little or voice in 
shaping the transformations 
needed. 

School leaders provide 
opportunities for public 
engagement related to digital 
learning and transformation. Policies 
and/or guidelines are developed to 
direct, clarify digital learning 
transformations and include the 
expectation for public engagement in 
shaping decisions. 
 

School leaders meaningfully engage 
the public in the shaping of policies 
related to the digital era transformations 
need in the district. On-going 
community engagement, expertise and 
feedback is solicited and used in the 
development and improvement of 
programs, practices, and procedures 
that re-shape teaching and learning for 
the new digital era. 
 

o A compelling, clear 
vision of the transformed 
school, developed by the 
entire school community. 
o Effective, accessible 
exemplars of this vision in 
action translated into 
teaching and learning 
practices (such as “a day in 
the life of a student”). 
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Article II: The New Learning Standards 

Statement of Principle 
The new digital environment demands new learning standards for students so that they will have the values and the capabilities to live, learn, and earn in a free society surrounded by a world that is 
truly global, connected, and increasingly competitive in scope and character 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IIa. Standards should be 
clear, attainable, and 
high enough to 
provide for a system 
of student 
performance 
variance where all 
can experience 
success and 
challenge. 

 
IIb. Learning should be 

specified to the 
“profound level,” that 
is, students are able 
to apply their 
learning to new 
situations, to 
synthesize, solve 
problems, create 
knowledge, and 
cultivate and utilize 
the full range of their 
capabilities. 
 

Student learning is based solely 
on state curriculum standards, 
and instruction may be overly-
focused on the “tested” 
standards. PK-12 learning 
standards have not been 
articulated or clarified.  

Student learning is based on 
standards that incorporate but 
extend beyond the required state 
curriculum standards. PK-12 
learning standards have been 
articulated in most content 
areas. 

Student learning is based on standards 
that incorporate and extend beyond the 
state curriculum standardsPK-12 
learning standards have been 
articulated in all content areas, 
including increasing the cognitive 
demand of “low rigor” standards as 
needed. 

Students learning is based on 
challenging, meaningful content 
standards that have been articulated, 
specified, and described PK-12. 
Learning standards in all content areas 
extend beyond the state curriculum 
including such things as: 
� clarification/enhancement of the 
cognitive demand of the standards  
� supports for ensuring that students 
have access to the full content of the 
discipline 
� identification/clustering of “power” 
standards to ensure depth over breadth 
� communicating linkages across 
disciplines. 

o A culture of high 
expectations for all students 
within systems of support for 
equal access to learning 
standards. 
o An online curriculum 
management system that 
provides access to the 
learning standards for 
students, teachers, district 
staff, parents, and the 
community. 
o A comprehensive 
professional development 
system that ensures all 
teachers and principals have 
a common understanding of 
the standards to be learned 
and the level of academic 
rigor expected in each 
standard. 

IIc. Learning standards 
should embrace 
development of the 
whole person to build 
students’ capacity to 
shape their own 
destiny as individuals 
and as contributing 
members of society. 

Learning standards do not 
encompass development of the 
whole person or 21st century 
skills (collaboration, creativity, 
problem-solving, judgment, 
negotiation, etc) and personal 
development (choice, social/ 
emotional skills, self-
management, etc.). 

Learning standards minimally 
encompass 21st century skills and 
whole person development and 
(collaboration, creativity, problem-
solving, judgment, negotiation, etc) 
and personal development (choice, 
social/ emotional skills, self-
management, etc.). 

Learning standards encompass and 
clearly reflect whole person 
development and 21st century skills 
have (collaboration, self-management, 
creativity, problem-solving, judgment, 
negotiation, etc) and personal 
development (choice, social/emotional 
skills, self-management, etc.) and these 
standards are evident in curriculum 
documents and instructional practices. 

Students competently use 21st century 
skills as they engage with challenging 
content learning standards. Learning 
standards reflect development of the 
whole person and encompass 21st 
century skills (collaboration, self-
management, creativity, problem-solving, 
judgment, negotiation, etc) and personal 
development skills (choice, 
social/emotional skills, self-management, 
etc.). These standards are evident in 
curriculum documents and instructional 
practices including such things as 
grading/promotion/graduation policies, 
curriculum guides, district required 

o A culture of high 
expectations for all students 
within systems of support for 
access to learning standards. 
o A curriculum management 
system that communicates 
and provides access to 21st 
century learning standards for 
students, teachers, district 
staff, parents, and the 
community. 
o A comprehensive 
professional development 
system that ensures all 
teachers and principals have 
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assessments, project-based learning 
criteria, rigorous learning tasks across all 
disciplines.  

a common understanding of 
the standards to be learned 
and the rationale for a broad-
based curriculum that is 
responsive to student choice 
and 21st century skills. 
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Article II: The New Learning Standards (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IId. Standards should 
respect and value 
students’ “multiple 
intelligences” and 
talents, and provide 
opportunities for all 
students to excel and 
experience success.  

In most/all classrooms, students 
have one entry point or 
avenue for learning. Standards 
and instructional guidelines do 
not recognize the need for 
multiple entry points and a 
variety of opportunities for 
learning.  

Students have limited 
opportunities to learn through 
multiple pathways/entry points. 
Standards and instructional 
guidelines may recognize the need 
for teachers to provide multiple 
ways for students to demonstrate 
mastery of expected standards. 
 

Students have some opportunities to 
learn through multiple 
pathways/entry points. Learning 
standards and guidelines 
support/model multiple entry points to 
learning and students are provided a 
variety of opportunities to demonstrate 
mastery.  

Students learn in multiple pathways 
and venues on a regular basis. 
Learning standards and instructional 
guidelines include tools/supports for 
multiple entry points to learning and 
mastery. Students are given the supports 
and scaffolds needed to achieve at high 
levels. 

o The establishment of a 
culture that values student 
learning choices, styles, and 
needs.  
 o Systems of support that 
provide students with choice, 
flexibility, and scaffolds. 

II.e Standards should tap 
curiosity and 
imagination in the 
traditional academic 
core, aesthetic and 
skill areas in a way 
that lack of 
proficiency in any 
one area does not 
discourage students 
from recognizing and 
pursuing their special 
talents and learning 
in other areas. 

Learning standards have not 
been articulated across all 
disciplines and/or students have 
limited or no access to non-
core academic and 
enrichment areas until state 
assessments in core areas 
have been passed. 

Students have some access to 
non-core academic and 
enrichment areas. Learning 
standards and guidelines include 
expectations for access to a broad-
based curriculum for most, if not all, 
students. But, structures supporting 
student success and equal access 
to a broad-based curriculum are 
lacking. 

Students have access to a variety of 
non-core academic and enrichment 
areas. Students are expected to 
experience a broad-based curriculum. 
There are processes and structures in 
place supporting student accessing a 
broad curriculum, a part of which may 
be based on student talent or interest. 
However, equal access to a broad-
based curriculum across all schools for 
all students and student groups does 
not yet exist. 

Students have full access to a broad-
based curriculum and to challenge 
themselves, and make choices based 
upon high self-interest and in 
consideration of future trends/skill needs. 
Learning standards extend beyond basic 
content mastery and all students are 
supported in mastering a broad based 
multi-disciplinary curriculum, including 
opportunities for student interest and 
choice in content/courses. Structures and 
processes have been put into place to 
ensure that all students have equal 
access to a broad-based, high quality 
education. 

o Shared expectation for 
broad-based learning 
including the academic core, 
aesthetic, and skills areas. 
o A curriculum management 
system that communicates 
and provides access to the 
entire set of expected learning 
standards for students, 
teachers, district staff, 
parents, and the community. 
o Instructional tools and 
practices that clarify and 
support student access to the 
full curriculum across all 
academic core, aesthetic and 
still areas. 
 

II.f New learning 
standards should 
reflect realities of the 
new digital era, 
where students are 
not just consumers 
of knowledge, but 
creators of 
knowledge. 

 

Student learning standards do 
not reflect the impact of digital 
content and digital learning. 
Instruction does not recognize 
the role of students as both 
consumers and creators of 
content. 

Learning standards minimally 
reflect digital era learning. 
Guidance and supports related to 
the role of students as creators of 
knowledge are lacking in such 
things as curricular tools, 
technology access, teacher training, 
etc.  

Learning standards related to the new 
digital era recognize the impact of 
digital learning on access to and 
mastery of existing content-based 
learning standards. Some systems of 
support have been put into place 
including such things as increased 
access to technologies, curriculum 
revision and enhancement, and teacher 
training. 
 

Learning standards related to the new 
digital era and fully embrace the impact 
of digital learning on existing content-
based learning standards. Students are 
provided instruction in and are fully 
engaged in the skills needed to learn and 
succeed in the digital era. Teachers are 
provided the training needed to provide 
instruction that ensures students develop 
digital-era skills and that they maximize 
the power of digital media in mastering 
content-based learning standards. 
 

o Shared expectation for 
access to digital-era learning 
standards for all students. 
o A professional 
development system that 
builds teacher capacity in 
digital-era learning standards. 
o Student and teacher 
access to the technologies 
needed to master digital-era 
learning standards. 
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Article II: The New Learning Standards (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

II. g Content standards 
should serve as 
frameworks that 
assist teachers and 
students in creating 
learning 
experiences that 
motivate student 
success. 

Curriculum documents lack linkages 
between content standards and best 
practices in instructional planning and 
development of learning 
experiences/tasks. 

Curriculum documents provide 
some linkages between content 
standards to expectations for 
meaningful, motivating learning 
experiences. 

Curriculum documents have 
linkages between content standard 
and the development of challenging, 
motivating learning experiences 
through such things as curriculum 
documents and instructional 
guidelines. 

Content standards have been linked, 
translated and clarified into curriculum 
tools to support teachers and students in 
creating challenging and motivating 
learning experiences/tasks. Curricular 
tools include supports as lesson 
exemplars, annotated models of student 
work, samples of rigorous tasks, 
opportunities for student choice, 
project/product rubrics, professional 
development, and professional 
collaboration related to the successful 
implementation. 
 

o A professional development 
system that ensures common 
understanding of the content 
standards and supports 
teachers in the development 
and successful enactment of 
learning experiences for 
students. 
o A curriculum management 
system that provides access to 
the learning standards and 
curricular/instructional tools for 
students, teachers, district 
staff, parents, and the 
community. 
 

II.h Standards should be 
flexible enough to 
provide for 
expansion and 
extension by local 
districts and their 
communities. 

   State standards have been coalesced 
into a more manageable number of 
critical learning aims. The assessment 
system tests only the most significant 
standards, providing time for teachers to 
pursue other curricular aims such as 
district or school level standards. 

o For full implementation of 
this premise, state policy or 
other external mandate must 
be altered. 

II.i Guidance should be 
given to teachers’ 
daily work so they 
can make the 
content standards 
clear and compelling 
to their students for 
each unit of focus. 

Curriculum documents lack linkages 
between content standards and best 
practices in instructional planning and 
development of learning 
experiences/tasks. 

Curriculum documents provide 
some linkages between content 
standards to expectations for 
meaningful, motivating learning 
experiences. 

Curriculum documents have 
linkages between content standard 
and the development of challenging, 
motivating learning experiences 
through such things as curriculum 
documents and instructional 
guidelines. 

Contents standards have been linked, 
translated and clarified into curriculum 
tools that support teachers and students 
in creating challenging and motivating 
learning experiences/tasks. Curricular 
tools include supports such as lesson 
exemplars, annotated models of student 
work, samples of rigorous tasks, 
opportunities for student choice, 
project/product rubrics, professional 
development and professional 
collaboration related to the successful 
implementation. 

o District policies related to 
the establishment and 
implementation of learning 
standards, including the 
expectation for the 
development of supporting 
curriculum tools. 
o A curriculum management 
system that provides access to 
the learning standards and 
curricular/instructional tools for 
all teachers and instructional 
leaders. 
o A professional development 
system that ensures common 
understanding of the content 
standards and supports 
teachers in the development 
and enactment of learning 
experiences for students. 
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Article II: The New Learning Standards (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

II.j Standards should be 
framed so they do 
not sacrifice the 
profound learning 
desired for easy and 
low-cost state 
assessment and 
accountability 
measures. 

II.j Standards should be framed 
so they do not sacrifice the 
profound learning desired for 
easy and low-cost state 
assessment and 
accountability measures. 
 

II.j Standards should be framed so 
they do not sacrifice the 
profound learning desired for 
easy and low-cost state 
assessment and 
accountability measures. 

II.j Standards should be framed so they 
do not sacrifice the profound 
learning desired for easy and low-
cost state assessment and 
accountability measures. 

II.j Standards should be framed so they 
do not sacrifice the profound learning 
desired for easy and low-cost state 
assessment and accountability 
measures. 

II.j Standards should be 
framed so they do not 
sacrifice the profound 
learning desired for easy 
and low-cost state 
assessment and 
accountability measures. 

II.l Standards should 
result in all students 
being committed and 
equipped to be 
competent lifetime 
learners, well-
prepared for further 
formal education and 
to pursue multiple 
careers. 

 

No or few students have 
access to learning beyond a 
narrow set of standards such as 
those on the state test. 
Classroom instruction across 
tends to reflect learning 
experiences focused on 
minimal mastery of a limited set 
of content standards. 

Some students have access to 
and are expected to learn a set of 
curriculum standards that extend 
beyond the core academic 
areas and include some reference 
to lifetime learning, further formal 
education, or career-based skills. 

Most students have access to learning 
standards that extend beyond basic 
content including challenging content 
standards, habits of practice/thinking/ 
study, and lifelong learning skills related 
to the expected curriculum and to 
interest/career curriculum.   
 
 

All students are provided equal access to 
world-class, 21st century learning 
including challenging content 
standards, habits of 
practice/thinking/study, and lifelong 
learning skills related to the expected 
curriculum and to interest/career-based 
curriculum. To the extent possible, 
curriculum is tailored to meet the needs 
and interests of students. Teachers 
provide opportunities for students to 
develop competencies for further 
learning, career, and life. Instructional 
supports such as rigorous college-ready 
standards, relevant curriculum, and 
authentic student tasks are available to 
all teachers. 
 

o Systemic, shared 
expectation for academic 
rigor and college/ life/work 
ready learning for all 
students. 
o Instructional procedures, 
guidance, and supports 
related to scaffolding, 
differentiation and 
interventions for equitable 
access to academic rigor and 
college/life/work ready 
learning.  
o A professional 
development system that 
provides teacher guidance in 
instructional scaffolding, 
interventions and 
differentiation. 
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Article III. Assessment for Learning 

Statement of Principle 
Appropriate and varied types of assessments are essential for informing students about their level of success in ways that affirm and stimulate their efforts and for informing their teachers so that 
more customized learning experiences may be provided in a timely way. Well-conceived and well-designed assessments should also be used to reveal to parents, the school, the district, and 
society at large the extent to which the desired learning is occurring and what schools are doing to continuously improve. 
 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

III.a Assessments must be 
framed in a system 
development approach to 
meet the information 
needs of all users of 
assessment results. The 
system must be balanced 
and reflect at least three 
basic levels of 
assessment: the 
classroom level, with 
particular attention to the 
impact of the assessment 
on the learner; the 
program level, which 
allows evaluation of 
program effectiveness; and 
the institutional level, 
which appropriately 
informs policymakers. 

   The assessment system clearly and fully 
incorporates the following five attributes: 
(1) assessment of only a modest number of 
high-import curricular aims; (2) provision of 
clear descriptions of each assessed 
curricular aim; (3) inclusion of enough 
items to measure every student’s mastery 
of each assessed curricular aim; (4) 
creation and distribution of resources to 
support teachers’ use of the formative-
assessment process; and (5) assurance 
that a state’s accountability test and other 
required tests are instructionally sensitive. 
The system balances the need for 
instructional assessment “for” learning with 
the accountability function of assessment 
“of” learning.  Standardized tests and 
testing format do not define or narrow more 
authentic and performance-based 
classroom assessment. 
 

o For full implementation of this 
premise, state policy or other 
external mandate must be altered. 
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Article III. Assessment for Learning (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

III.b Assessments used 
by teachers are the 
most critical for 
improving instruction 
and student learning, 
and to be effective 
must reflect certain 
characteristics, be 
interpreted properly 
in context, and 
reported clearly.  
Conducting good 
assessments is a part 
of the art and science 
of good teaching that 
results from teacher 
experiences and 
formal teacher 
professional 
development 
opportunities. 

 
III.e Assessment should 

not be limited to nor 
even rely 
substantially on 
standardized tests 
that are primarily 
multiple-choice 
paper/pencil or on 
similar online 
instruments that can 
be machine-scored. 

State test results are used to 
ascertain and communicate student 
achievement results. Development 
and use of classroom assessments 
are left to the individual teacher 
and/or principal and are not 
supported through professional 
development or assessment 
models/guidance 
 

Internal periodic assessments 
are used in conjunction with state 
test results to ascertain and 
communicate student learning. 
These internal assessments are, 
to a great extent, aligned in 
content and format with the state 
assessment system. Teachers 
and principals have formal training 
related to the use of the state test 
and district-required assessments.  

Teachers and principals use 
assessments beyond the state test 
and/or district-developed paper 
and pencil tests to guide instruction 
and interventions for struggling 
learners. Teachers are supported in 
assessment design, development and 
use through professional 
development and collaborative 
planning. Required assessments 
(such as periodic benchmarking) are 
accompanied with training in the use 
of assessment results. Teachers are 
expected to analyze and use 
assessment results to improve/ 
change their practice and to inform 
interventions for students who have 
not demonstrated mastery of the 
assessed learning standards.  

Students are engaged in meaningful, 
authentic assessment of their learning 
as a matter of course. Teachers are 
supported through professional 
development related to developing and 
using learner-centered, authentic 
formative and summative assessments to 
inform instruction and meet the needs of 
all learners. Effective systems and 
supports have been instituted to facilitate 
high-quality, on-going assessment of 
student learning aligned to challenging 
content standards and 21st century skills. 
All required assessments (district, state, 
etc.) are accompanied with timely, 
effective, and supportive professional 
development for teachers and data tools 
for analysis and response. Teachers are 
provided the time needed to collaborate 
and to develop, analysis, and respond to 
assessment results.  Digital technologies 
are used effectively to administer 
assessments, report results, and provide 
flexible and real-time access to tests, 
data, and reports as needed by teachers 
to accommodate learner-centered 
curriculum/course access and schedules.  
 

o An online assessment 
management system that 
provides access to the 
assessment data in a user-
friendly, timely manner. 
o A professional 
development system that 
provides teacher guidance in 
assessment development and 
in the use of assessment 
results to inform instruction 
and meet the needs of 
students. 
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Article III. Assessment for Learning (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

III.c Assessment should 
be used primarily for 
obtaining student 
feedback and 
informing the 
student and the 
teacher about the 
level of student 
conceptual 
understanding or 
skill development so 
that the teacher has 
accurate information 
to consider for 
designing additional 
or different learning 
experiences. 

District-wide assessment use is 
limited primarily to the state 
testing system or other required 
external tests (such as early 
reading inventories) and is 
focused on summative rakings of 
schools, principals or teachers. 

Students are engaged in periodic 
assessments which teachers and 
principals use to evaluate learning 
at the classroom and school level. 
The district has developed internal 
testing, scoring, and reporting 
systems that are used to inform 
teaching and learning practices 
prior to the end-of-year state 
assessment. 

Students are provided some 
opportunities to review and 
understand their learning progress 
through the study of their own 
assessment results. Teachers are 
supported in the use of assessment 
results to inform their practice and 
provide interventions to struggling 
learners. The district has internal 
assessment and data systems in 
place to support teachers, principals, 
and students to use assessments for 
learning. 

Students use feedback from 
assessments to self-monitor and 
understand their learning progress and 
to set goals for further learning. 
Classroom, school, district, state, and 
other required assessments are used to 
provide information to students, 
teachers, and principals to improve 
learning; results are also used by the 
district to improve curriculum tools and 
supports to schools. Digital technologies 
are used to ensure timely, facile, user-
friendly, accessible data. The district 
provides supports to schools for 
“scoring” more authentic assessments 
tasks such as projects, written 
compositions, presentations, etc. 
including supports such as collaborative 
grading time, rubrics, criteria charts, 
digital scoring tools, etc. 
 

o Assessment policies and 
guidelines regarding 
assessment, including the 
expectation for on-going 
classroom assessment and the 
use of on-going feedback to 
advance learning and 
improve/inform instruction. 
o An online assessment 
management system that 
provides access to the 
assessment data in a user-
friendly, timely manner that is 
usable by students, teachers, 
and instructional leaders. 
o A professional development 
system that provides teacher 
guidance in providing learner 
feedback and in the use of 
formative assessments inform 
instruction and meet the needs 
of students. 
 

III.d Assessment should 
be continuous and 
comprehensive, 
using multiple tools, 
rubrics, and 
processes, and 
incorporate teacher 
judgments about 
student work and 
performance as well 
as the judgment of 
others, when 
needed. 

Development and use of 
classroom assessments are left 
to the individual teacher and/or 
principal. There is significant 
variation in the quality and form 
of assessments from classroom 
to classroom and school to 
school. 
 

The district provides assessment 
tools and supports for periodic 
assessment, such as curriculum-
based assessments linked to 
pacing guides. Assessments tend 
to be paper and pencil based, and, 
to a great extent, they reflect the 
requirements of the state 
assessment system. Teachers are 
expected to engage in on-going 
assessment. 

Students are engaged in multiple 
forms of assessment that go beyond 
the paper and pencil, state 
assessment format type of testing. 
The district supports students and 
teachers in developing and using on-
going assessments through such 
things as sample assessments linked 
to the expected standards/ curriculum, 
professional development, district-
developed rubrics, criteria charts, etc.  

In all content areas, classrooms and 
schools across the district, students are 
engaged in assessments that are on-
going, comprehensive, and often 
designed as authentic, cognitively 
demanding tasks. Teachers and 
students are supported in the design, 
analysis and use of assessments 
through such things as exemplar tasks, 
rubrics, evaluation criteria, training, and 
tools for student self-management of 
learning, etc. Students have access to 
and use digital technologies to archive 
and document learning and work 
products (such as in the form of an 
electronic portfolio) and this archive is 
used to assist teachers in evaluating 
learning, planning for instruction, 
improving curriculum, meeting student 
individual learning needs, and 

o Assessment policies and 
guidelines regarding 
assessment, including the 
expectation for on-going 
classroom assessment and a 
broad definition of assessment 
beyond standardized, paper 
and pencil tests. 
o An online assessment 
management system that 
allows for archival and retrieval 
of comprehensive assessment 
data including “authentic” 
student work 
products/assessments. 
o A professional development 
system that provides teacher 
guidance in “authentic” 
assessment such as student 
work product/ project 
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communicating learning within/across 
instructional years.  
 

development and in the 
creation and use of 
project/product evaluation 
tools such as rubrics, criteria 
charts, etc.  
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Article III. Assessment for Learning (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

III.f Standardized tests 
should be used 
primarily to identify 
hard-to-learn/ 
difficult-to-teach 
concepts to 
differentiate learning 
experiences and 
focus attention on 
the more system 
curricular issues 
involving student 
performance. 
Assessments that 
rely exclusively on 
quantifiable 
information remove 
from the teacher and 
school informed 
judgment 
prerogatives that are 
necessary to be 
timely and productive 
and deny the human 
aspect of the daily 
interactions teacher 
have with students 
and each other. 
 

   Standardized tests assess only the most 
significant, high-import curricular aims 
and are framed at a level of breadth that 
provides for accurate annual assessment 
without narrowing curriculum or 
instruction in lieu of profound learning. 
Teachers are informed that while all of 
the curricular targets embodied in a set of 
state-approved content standards should 
be sought instructionally, only the most 
important curricular targets are reflected 
in the curricular outcomes measured in 
each year’s annual accountability tests. 
The overall assessment system includes 
opportunities for collection and use of 
student performance data (beyond 
multiple choice tests) to enhance and 
inform test-based decisions about 
student learning. 

o For full implementation of 
this premise, state policy or 
other external mandate must 
be altered. 

III.g Assessment should 
reflect and 
encourage virtual 
learning and 
incorporate ways of 
recognizing its value 
and counting it as 
credit in meeting 
graduation 
requirements. 

Virtual/online learning opportunities 
are limited to course/credit 
recovery or test-prep for state 
assessments. 

Students have some 
access to online/virtual 
courses that goes beyond 
credit recovery or test 
prep. The number of 
courses is limited and/or 
courses are not readily 
available or appropriate for 
the majority of learners in 
the district. 

Student access to online/virtual learning 
extends to content across the 
curriculum. The district uses virtual 
learning technologies to provide some 
opportunities for students to access content 
and curriculum and earn course/promotion 
credits for virtual/online learning.  

All students have multiple 
opportunities to use virtual learning 
technologies for learning across 
content areas. The district provides 
virtual learning opportunities for students 
in all schools and at all levels of 
performance to access content and 
curriculum and earn course/promotion 
credits for virtual/online learning. Student 
access to virtual/online curriculum 
extends to courses/content across the 
curriculum including acceleration. There 
are opportunities for students to learn in 
a self-paced curriculum that allows for 

o Solid online curriculum 
content, in digital form, from 
respected authors. Available 
on the network to all students 
in all subjects, from school 
and from home. And 
qualifying for credit upon 
successful completion. 
o Access to the 
technologies/ devices needed 
to participate fully in the 
opportunities. 
o A professional 
development system that 
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student choice in content and flexible 
time in learning and credit earning. 

provides teachers, principals, 
and counselors with guidance 
in facilitating virtual learning 
and in administering and 
using the results of online 
assessments in making 
instructional and educational 
decisions. 
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Article III. Assessment for Learning (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

III.h Reports about 
student 
performances, 
generated as a result 
of assessment, 
should inform 
students, parents, 
school, and the 
greater community 
about how well 
students are doing. 

   Reports about student performance 
include not only quantitative performance 
results, but also clear and accessible 
information about a student’s current 
learning levels, improvement trends, and 
areas for growth. Reports include 
recommendations/plans for next steps in 
student learning. 

o For full implementation of 
this premise, state policy or 
other external mandate must 
be altered. 

III.i Sampling techniques 
involving all students 
groups should be 
employed periodically 
to evaluate programs 
and overall student 
progress. On 
occasion, community 
members or other 
teachers who have 
particular expertise 
may observe student 
performances and 
participate in 
protocols gauging the 
quality of student 
work products or 
examination. 
 

   The assessment system uses statistically 
sound sampling techniques as one 
method for determining student 
performance and program effectiveness. 
Sampling techniques are employed at 
various levels of the organization (school 
level, district level, state level) in order to 
mediate the over-reliance on “all 
students” testing and reduce the number 
of instructional days lost to large scale, 
standardized test administration. Student 
performances and demonstrations of 
learning are also used as a part of the 
assessment system. 

o For full implementation of 
this premise, state policy or 
other external mandate must 
be altered. 

III.j The voice of students 
should be respected, 
and their feedback 
should be solicited 
regarding their 
learning and their 
response to the tasks 
they are assigned. 

Students are not engaged in 
planning, analyzing, or 
improving their learning 
experiences.  

Students have limited engagement 
with and/or feedback regarding their 
learning/learning tasks. Individual 
teachers or schools may solicit 
feedback/engage students in learning 
processes. 

Students are engaged periodically 
for providing feedback about their 
own learning processes and learning 
tasks. It is the norm for teachers to 
engage students in understanding 
their own learning processes and in 
identifying ways to improve their 
learning. These efforts are support by 
the district. 

Students are regularly and intentionally 
engaged in the planning, enactment, 
evaluation and improvement of their 
learning opportunities. The district has 
established guidelines and clear 
expectations for principals and teachers 
to meaningfully engage students in 
learning processes. District supports 
such as goal-setting, self-monitoring 
tools, and instructional feedback forms, 
are developed and used. 
 

o Instructional guidance and 
supports related to student 
engagement in learning and 
self-management of learning. 
o A professional 
development system that 
provides teachers, principals, 
and counselors with guidance 
in soliciting and facilitating 
student engagement in 
learning and in decision-
making about their education. 

	  



	  

Note:	  Shaded	  premises	  are	  outside	  of	  district	  control.	  Indicator	  descriptors	  and	  system	  requirements	  are	  intended	  to	  be	  ILLUSTRATIVE	  of	  New	  Vision	  alignment,	  not	  INCLUSIVE.	   19	  

	  
Article III. Assessment for Learning (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

III.k The voice of teachers 
should be respected, 
particularly what they 
have to say about 
student performance, 
curriculum 
development, and 
program evaluations. 

Teachers have little or no 
involvement in curriculum and 
program decisions or in use of 
student performance data. 

Teachers have limited/some 
involvement in curriculum and 
program decisions. All teachers are 
expected to use performance data to 
inform practice. 

Teachers have periodic 
involvement opportunities for 
providing feedback the district’s 
curriculum, the quality of instructional 
programs, and their impact on 
student performance. Feedback is 
solicited and used as part of district 
wide process to improve curriculum 
and programs.  

Teachers are regularly and 
intentionally engaged in the planning, 
enactment, evaluation and improvement 
of curriculum and instructional programs. 
There are clear expectations for 
principals and teachers to meaningfully 
engage in decision-making. Supports 
and processes such as online feedback, 
collaborative planning/input, and 
stakeholder engagement groups are 
evident in all content areas, grade levels, 
and programs. 

o Guidelines and 
expectations regarding 
teacher empowerment and 
support related to student 
performance, program 
evaluation, and curriculum 
leadership/ development. 
o A professional 
development system that 
provides clarity, support, and 
guidance for teachers in 
curriculum and instructional 
decision-making and 
leadership 
. 

III.l The voice of parents 
should be respected, 
and they should be 
involved in feedback 
processes regarding 
the response of their 
children to tasks 
assigned as well as 
parental desire to do 
work at home that 
extends the learning. 

Parents have very little 
involvement in planning, 
analyzing, or improving their 
learning experiences. Parental 
engagement is limited to such 
formal structures as SBDM 
committee meetings, PTA 
meetings, and the like. 

Parents have some/limited 
opportunities for feedback regarding 
their children’s learning. Individual 
teachers or schools may solicit 
feedback/engage parents in learning 
processes, but this is not expected or 
supported in a meaningful way by the 
district. 

Parents have periodic opportunities 
for providing feedback about their 
children’s learning processes and 
learning tasks. It is the norm for 
principal and teachers to engage 
parents in identifying ways to improve 
learning. These efforts are 
encouraged by the district with some, 
but minimal tools and supports for 
parental engagement. 

Parents are regularly and intentionally 
engaged in the planning, evaluation and 
improvement of their children’s learning 
opportunities. The district has 
established guidelines and clear 
expectations for principals and teachers 
to meaningfully engage parents in 
learning processes. District supports 
such as communication tools, online 
feedback forms, school “release” time for 
parent meetings/ conferences, parent 
training academies, etc. 
 

o District guidelines rand 
supports related to parental 
engagement in and 
improvement feedback 
related to their children’s 
educational program. 
o A parent communication 
and training system that 
provides supports and tools 
for parents in successful 
engagement in their children’s 
education. 

III.m Assessments for 
learning, when they 
are varied and 
comprehensive, can 
also furnish important 
information in context 
as one factor among 
many in personnel 
appraisal systems, in 
ascertaining the 
performance levels of 
campuses and 
departments, and in 
measuring the impact 
of accountability 

Assessment results are not 
used as part of any of the 
district’s appraisal systems. The 
staff appraisal systems are not 
connected to student learning. 

Assessment results are used as part 
of the district’s staff appraisal 
systems. Teacher, principal, and/or 
support staff appraisals contain some 
reference to accountability for student 
learning but are limited to the 
results on the state test passing 
standard. 

Assessments for learning results that 
extend beyond the state testing 
system minimal passing standard 
are used as part of the district’s staff 
appraisal systems. Teacher, principal, 
and/or support staff appraisals 
contain accountability for student 
learning across multiple measures, 
such as passing state exams, 
improvement over time, meeting in-
district assessment targets, etc. 

Student assessment results are used 
in concert with other measures as one 
factor in personnel appraisal systems. 
Results from challenging, authentic 
assessments for learning that extend 
beyond the state testing system’s 
minimal passing standard are used as 
part of the district’s staff appraisal 
systems. Teacher, principal, and/or 
support staff appraisals contain 
accountability for student learning that is 
measured by such things as 
meeting/exceeding passing standards, 
improvement over time, challenging 
learning tasks resulting in student work 

o District policies and 
guidelines regarding the use 
of assessment results in 
performance appraisals and 
program evaluation and 
improvement. 
o Professional development 
and communication systems 
that provide clarity and 
guidelines for the use of 
assessments in personnel 
and programmatic decision-
making. 
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systems on inspiring 
continuous 
improvement. 

products, etc. 
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Article IV. Accountability for Learning 

Statement of Principle 
Comprehensive accountability systems are essential to achieving minimal personal and organizational performance only. They are necessary for weeding out the incompetent and reconstituting 
unproductive schools, but such systems serve to create compliance and mediocrity at best. Excellence and sustained exceptional performance come from a commitment to shared values and a clear 
vision that encourages collaboration and teamwork. Creating organizations that foster commitment requires superior moral leadership and a responsible use of authority. 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IV.a Accountability systems 
should be carefully 
designed on a theoretical 
base that honors what 
teachers and students 
actually do, that empowers 
and builds integrity, trust, 
and commitment to the 
values that define the 
school. 

   Both internal (district) and external (state 
and federal) accountability systems are 
designed primarily in consideration of the 
learning needs of students and 
instructional supports for teachers. The 
accountability system is well understood by 
all stakeholders and it is seen as an 
integral part of the teaching and learning 
processes in the school and district. 

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.b Assessment results and 
other examples of work 
products and 
performances of students 
should be used as the 
primary information source 
for understanding where 
students are and what they 
need. These can also be 
used for reporting to 
parents and the public. 

Student work products and 
performances are not 
used as a primary source 
to measure learning. 
Students are engaged 
primarily in pencil and 
paper assessments as the 
norm across the district. 
The only or primary source 
for information regarding 
student performance is the 
state assessment system.  

Student work products and 
performance to measure 
learning is limited and varies 
across campuses and 
classrooms. The district has 
supports (such as 
training/models) related to 
performance-based 
assessments, but does not 
require system wide use of 
these assessments for 
instructional decisions or 
communication. 

Students across the district are 
regularly engaged in a variety of 
assessment types, including 
performance or project-based 
assessments. Curricular 
expectations clarify that students 
are assessed using multiple 
formats. Assessment supports 
are provided to teachers and 
students such as assessment 
models, rubrics, sample student 
work products, etc. However, 
these assessment results are not 
necessarily used for broadly 
evaluating learning or 
communicating performance. 
 

Student work products and performance-
based assessments reflecting mastery of 
rigorous content and incorporating 21st 
century skills are evident in all classrooms 
across the district. These assessments, 
along with other student measures, are 
used as a primary information source 
for instructional decisions, for student goal-
setting and self-management of learning, 
and for school and district leadership 
decisions. Assessment results are used to 
communicate student, campus, and district 
performance to parents and the public. The 
district has successfully developed and 
implemented the necessary systems and 
supports for using student work products 
and performances as key learning 
indicators.  
 

o Assessment guidelines regarding 
the use of student performances and 
work products as a means for 
measuring and reporting student 
performance, in addition to the 
required standardized test results. 
o An online assessment 
management system that allows for 
archival and retrieval of 
comprehensive assessment data 
including “authentic” student work 
products/assessments. 
o A grading system that provides 
teachers and parents with guidance 
in the use of “authentic” assessment 
such as student work product/ 
projects in determining grades and 
promotion/advancement decisions. 
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Article IV. Accountability for Learning (continued) 

 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IV.c Accountability systems 
that draw on assessment 
information external to the 
class, school, or district are 
important for internal 
confidence in large 
systems and external 
confidence in all districts. 
Descriptions of the 
contexts in which 
assessments are given 
should be a part of reports. 
All parties should have 
some say in what 
measures are used and 
the weights assigned to 
different measures. 

   External (state and federal) accountability 
systems are designed primarily in 
consideration of the learning needs of 
students and instructional supports for 
teachers. The accountability system is well 
understood by all stakeholders and it is 
seen as an integral part of the teaching and 
learning processes in the school and 
district. Accountability reports are clear and 
accessible to parents and the community 
and communicate the context of the state 
assessment system and it’s role as part of 
an overall assessment plan in the district 
that extends beyond state minimal 
accountability. 

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.d Districts should be allowed 
to design their own internal 
systems of assessment for 
learning and 
accountability, as long as 
they meet certain specified 
state standards. 

   
 
 
 
 

The district’s internal assessment/ 
accountability system has been developed 
based upon mastery of profound learning 
standards and using sound methods for 
assessment, testing, statistical data 
analysis, and in consideration of 
instructional best practices.   

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.e Those for whom the 
accountability mechanisms 
are to apply must have 
confidence and trust that 
they are fair and unbiased. 

   Accountability mechanisms are understood 
by all stakeholders, are based upon sound 
assessment and accountability theory, are 
defensible to students, teachers, and 
principals, and focused on improvement 
and mastery rather than blame or labeling. 

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.f Sampling techniques (the 
full range of examinations, 
evaluation of student work 
products, and performance 
as well as teacher tests 
and standardized tests) 
should be used in lieu of 
testing every child every 
year. 
 

   The assessment system uses statistically 
sound sampling techniques along student 
with student work products and 
performances as methods for determining 
student learning as part of an overall 
assessment plan.   

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 
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Article IV. Accountability for Learning (continued) 

 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IV.g Processes should be 
clearly defined so they can 
be controlled, measured, 
and improved. 

   Assessment processes are viable, fair, 
clearly understood, and coherent from year 
to year to ensure clarity and stability. 
 

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.h End results are not the 
only results that matter, for 
some results are set as 
goals that, if achieved first, 
would enhance the end 
result. 

 

Student learning, teacher 
action, and district 
decision- making are 
solely based on end 
results, such as state 
accountability test scores 
and ratings. 

Teachers and principals may 
set interim goals for student 
learning in the form of 
interim numerical “targets”. 
These goals tend to be 
based on summative test 
scores derived from state test 
or district benchmark data. 

Teachers, students, and 
principals are encouraged and 
supported to establish interim 
goals. While teacher, school, 
and/or student based goal-setting 
and supports for goal attainment 
are not the norm, these practices 
are supported through 
professional development, 
collaborative planning, student 
goal-setting tools, student led 
conference, etc. 

Students regularly set, monitor, and use 
learning goals to assist them in self-
managing their learning processes. 
Teachers in all classrooms provide the 
instruction, time, and support to students 
for engaging in setting and using 
meaningful learning goals. Principals and 
district administrators provide teachers with 
the expectation, tools, and training needed 
to assist students in setting, monitoring, 
and meeting or exceeding meaningful, 
challenging learning goals. 
 

o Instructional guidelines related to 
student goal-setting and self-
management of learning. 
o A professional development 
system that provides teachers, 
principals, and parents with guidance 
in student goal-setting processes and 
self-management of learning 
processes. 

IV.i An effective accountability 
system has multiple 
measures in place that 
provide for continuing 
employment, promotion, 
development, probation or 
termination; and respects 
the perspective that most 
people want to do a good 
job and want others to do a 
good job as well. 
 

   Both internal (district) and external (state 
and federal) accountability systems are 
designed primarily in consideration of the 
learning needs of students. Assessment 
results are also used as one part of an 
overall system of evaluation, promotion, 
development, probation and termination of 
staff, with a primary focus on personnel 
improvement and support. 

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 
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Article IV. Accountability for Learning (continued) 

 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IV.j Standardized tests 
(including criterion-
referenced tests) cannot 
measure with precision 
profound learning. 

Student learning and 
campus/district 
performance are 
measured solely based 
upon standardized tests. 

Student learning is measured 
largely upon the results of 
the state standardized 
tests. Some consideration is 
given to measures of growth/ 
improvement and higher 
performance, etc., but still 
grounded in the state test. 

Student learning and campus/ 
district performance are 
sometimes evaluated using 
measures of profound learning 
beyond minimal passing on the 
state tests such as advanced 
course passing, college credit, 
and in-district assessments. 
However, the district has not 
established system-wide 
requirements for performance-
based assessments or student 
created products. 

Student learning and campus/district 
performance are systemically evaluated 
based upon a variety on measures of 
challenging/profound learning such as 
challenging projects/tasks, student created 
learning products, and attainment of 
college-ready learning (college credit 
hours, advanced courses, etc.). The district 
systematically assists teachers in this work 
through professional development on 
authentic/challenging assessment for 
learning and through the development of 
curricular tools and guidance. 
 

o Assessment policies and 
guidelines regarding the use of 
student performances and work 
products as a means for measuring 
and reporting student performance. 
o A professional development 
system that provides teacher 
guidance in “authentic” assessment 
such as student work product/ project 
development and in the creation and 
use of project/product evaluation 
tools such as rubrics, criteria charts, 
etc.  

IV.k Much for which schools 
need to be accountable will 
require subjective 
measures, and the 
decision about what and 
how to measure is 
admittedly one of the most 
subjective. 

    o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.l Accountability systems are 
guided by the fact that to 
attach any matter highly 
valued by students, 
teachers, school leaders, 
or schools/districts to any 
single measure such as 
standardized test, corrupts 
the test and the integrity of 
what it measures as well 
as the accountability it was 
intended to provide. 
 

    o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 
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Article IV. Accountability for Learning (continued) 

 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IV.m Labels for schools and 
particularly those that use 
the lowest performing unit 
as the basis for a punitive 
label should be avoided. 
There is a distinction 
between identifying 
performance gaps and 
labeling. Identification of 
performance gaps enables 
schools to move forward in 
designing different 
instructional strategies or 
approaches to help 
students achieve the 
learning desired. 
 

    o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.n Complete transparency is 
a requisite for how all data 
is collected, analyzed, and 
reported, including the 
subjective, sometimes 
political manner in which 
state proficiency standards 
are set on state tests, if 
such tests are to be used. 
 

    o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.o A multi-year cycle for 
periodic district and 
campus performance 
reviews should be 
established, using highly 
trained visiting teams to 
analyze a predetermined 
set of student performance 
information. 
 

    o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 
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Article IV. Accountability for Learning (continued) 

 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IV.p As single measurements, 
standardized norm-
referenced tests, criterion-
referenced state tests, 
aptitude tests, end-of-
course exams, other oral 
and written examinations, 
student 
performance/projects/ 
portfolios, regular teacher 
assessments, and grades 
each give a piece of the 
picture; and used in 
combination, can provide a 
more holistic view. 
However, if a high-stakes 
standardized test is given 
a preponderance of 
weight, it will become the 
assessment that really 
counts, others 
notwithstanding. 

Student learning and 
campus/district 
performance are 
measured solely based 
upon standardized tests. 

Student learning is measured 
largely upon the results of 
the state standardized 
tests. Some consideration is 
given to measures of growth/ 
improvement and higher 
performance, etc., but still 
grounded in the state test. 

Student learning and campus/ 
district performance are 
sometimes evaluated using 
measures of profound learning 
beyond minimal passing on the 
state tests such as advanced 
course passing, college credit, 
and in-district assessments. 
However, the district has not 
established system-wide 
requirements for performance-
based assessments or student 
created products. 

Student learning is systematically 
measured and reported in a variety of 
ways, including traditional state/district 
required tests, along with other oral and 
written examinations, student 
performance/projects/ portfolios, regular 
teacher assessments, etc. Teachers 
ensure that learning progress and 
instructional decisions are not based upon 
any single measure. The district has 
instituted policies, practices, and supports 
that require, guide, and support a more 
holistic view and evaluation of student 
learning. All practices and decisions related 
to measuring and evaluating student 
learning and its impact on school and 
district performance are based upon this 
broader perspective of student learning. 
The district (Board, Administration, 
Campus Staff) understands and 
communicates this broader view of student 
learning and the rationale for it.  
 

o Assessment policies and 
guidelines regarding the use of 
student performances and work 
products as a means for measuring 
and reporting student performance, in 
addition to the required standardized 
test results. 
o An online assessment 
management system that allows for 
archival and retrieval of 
comprehensive assessment data 
including “authentic” student work 
products/assessments. 
o A grading system that provides 
teachers and principals with guidance 
in the use of a variety of assessments 
in evaluating learning and in 
promotion/advancement decisions. 
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Article IV. Accountability for Learning (continued) 

 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

IV.q Standardized tests to which 
high stakes are attached can 
become substitutes for the 
learning standards 
themselves and result in 
“teaching to the test” rather 
than teaching for attainment 
of the standard. 

Students spend a 
significant and 
inordinate amount of 
time in preparation for 
the state test. The 
tested curriculum 
standards are the de-
facto curriculum in 
most, if not all, core 
content classrooms 
across the district. Non-
core area content 
learning is sacrificed to 
this focus on teaching 
to the test. 

Students are expected to 
have access to the full state 
curriculum requirements, 
including but not limited to 
the tested standards. Test 
preparation and text format 
practice are a key 
component of the 
instructional program. 

Students are engaged in mastery 
of challenging content that 
includes, but is not limited to the 
skills tested on the state 
standardized test. Teachers are 
expected to provide instruction in 
all areas of the curriculum. The 
district has provided curriculum 
tools (maps, guides, etc.) to 
ensure fidelity of implementation 
of the district curriculum. 

Students are engaged in mastery of 
challenging content standards that 
incorporate, but are not limited to the 
state standardized “tested” standards, 
in content, context, or level of cognitive 
demand. Teachers ensure equal access to 
rigorous content through the design and 
enactment of challenging standards-based 
tasks, scaffolding techniques support high 
levels of engagement for a variety of 
learners, and provide appropriate 
cognitively demanding, supportive 
interventions for students who need more 
time and/or a different approach to the 
learning task. The district provides quality 
curriculum and instructional tools and 
supports to teachers to ensure that 
“teaching to the test” and the tested 
standards are not the de-facto curriculum 
in any classroom. 
 

o District policies related to the 
establishment and implementation of 
required learning standards, including 
the expectation for mastery of the full 
curriculum and the appropriate, but 
limited role, of standardized, high-
stakes test results. 
o A curriculum management system 
that provides access to the learning 
standards for students, teachers, 
district staff, parents, and the 
community and that provides 
reporting and communication tools 
related to the full curriculum 
(incorporating, but not limited to, the 
state standardized test results. 
o A comprehensive professional 
development system that ensures all 
teachers and principals have a 
common understanding of the 
standards to be learned and the role 
of standardized test results in the 
overall education program. 
 

IV.r Consequences (sanctions) 
should be associated with a 
performance assessment 
only if the assessment uses a 
combination of measures 
including sample 
examinations and other 
student performances to 
ascertain the degree to which 
the learning level is outside 
the variance allowed. 
 

    o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 

IV.s Alternative assessments in 
combinations as indicated in 
other premises in this section 
should be considered. 
 

   
 
 
 

 
 

o For full implementation of this 
premise, state policy or other external 
mandate must be altered. 
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Article V. Organizational Transformation 
Statement of Principle 
The digital revolution and its accompanying social transformations and expectations dictate a transformation of schools from their current bureaucratic form and structure that reflects the nineteenth and 
early twentieth century factory after which they were modeled, to schools that function as learning organizations. We believe that a learning organization can create the conditions and capacities most 
conducive for leaders, teachers, and students to perform at high levels and meet the expectations of new learning standards. 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

V.a Excellence 
emanates from a 
shared commitment 
to values and 
standards, high 
levels of 
engagement, and 
strong leadership at 
levels functioning 
within an 
accountability 
system that inspires. 

 

Students learn and progress 
through the grades in an 
accountability system that is 
focused on adult adherence to 
and success in the state 
accountability ratings system. 
Excellence occurs in “pockets” on 
an individual teacher by teacher or 
school by school basis.  

Student learning occurs and is 
measured by an accountability 
system that goes beyond the state 
accountability system minimal 
passing and incorporates other 
measures of achievement such as 
“commended” levels or 
improvement trends and while it 
may include other non-state test 
based measures, is still largely 
focused on mastery of the core 
academic curriculum without a 
clear or compelling purpose for 
and commitment to excellence. 

District leaders have engaged district 
staff, parents, and community 
members in the articulation of the 
district’s purpose and values and have 
translated these into expectations for 
students and staff. Students are 
engaged in a learning path toward 
post-secondary experiences and 
future meaningful life opportunities.  

District internal accountability systems 
and structures are based upon the power 
of shared co-accountability for excellence 
and while they result in high levels of 
performance on state/federal 
accountability systems, these systems 
are not the key driver of the instructional 
work in schools and classrooms. District 
leaders have engaged district staff, 
parents, and community members in the 
articulation of the district’s purpose and 
values and have translated these into a 
culture of excellence that inspires 
students, staff, and community to commit 
to and engage in the work of making this 
vision a reality for all students. Across all 
levels of the district and across all 
schools and classrooms, the adults in the 
system understand and have committed 
to the district’s purpose, values, and 
standards toward this common goal for 
all students. Students understand and 
are engaged in a learning path toward 
successful post-secondary 
experiences and future meaningful life 
opportunities.  
 

o Establishment and support 
for a culture of co-
accountability and 
engagement across all role 
groups in the school 
community. 
o District policies related to 
the establishment and 
implementation of an system 
of shared accountability that is 
based upon high expectations 
for all, high levels of 
engagement, and clear roles 
and responsibilities learning 
across all role groups. 
o A comprehensive 
professional development 
system that ensures all 
teachers, principals, and 
instructional support staff have 
a common understanding of 
their responsibilities related to 
student achievement and that 
assists them in building the 
skills needed to fulfill those 
roles. 

V.b The teacher’s most 
important role is to 
be a designer of 
engaging 
experiences for 
students, supporting 
students in their 
work by 
incorporating more 
traditional roles as 
planner, presenter, 
instructor, and 
performer. 

Student engagement in learning 
tasks and the designer support 
role of the teachers is not the 
norm in classrooms across the 
district. The traditional teacher 
role is the norm and flourishes in 
the classroom as the major 
instructional method (lecture, 
direct instruct, etc.).  

Engaging student tasks are 
evident in some areas, but not 
available to all students nor 
expected of all teachers. Teachers 
may be encouraged to adopt the 
redefined instructional role, but 
is not the norm in classrooms.  

Engaging and meaningful instruction 
within a redefined instructional role 
is evident in most classrooms. 
Teacher training and instructional 
monitoring are aligned to the expected 
instructional practices. Curriculum 
includes examples of engaging 
learning tasks that are available to 
students throughout the district and 
expected of all teachers, and includes 
supports for using digital media in 
learning tasks. 

Engaging and meaningful instruction 
within a redefined instructional role is 
evident in all classrooms. Teachers are 
engaged in facilitating meaningful 
learning based on rigorous content. 
Students are engaged as self-managers 
of their learning. Practices such as 
teacher training, monitoring, and 
evaluation tools are explicitly aligned to 
the expected instructional practices. 
Students are active participants in their 
learning processes and as 
creators/presenters/ facilitators of their 

o A professional 
development system that 
provides teachers with 
capacity building related to 
facilitating and mediating 
meaningful learning for all 
students, including 
professional development in 
creating engaging online 
curriculum projects tied to 
state standards. 
o Clear guidelines, 
expectations, and supports for 
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 own learning. 
 
 

student behavior and 
classroom management 
systems related to student 
self-management and 
collaborative learning. 
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Article V. Organizational Transformation (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

V.c The overall quality of 
the present teaching 
force is excellent, 
and most teachers 
are capable and 
willing to take on 
their new designer 
role if their sense of 
moral purpose for 
entering teaching is 
honored, and if they 
are provided relevant 
development 
opportunities and a 
climate and 
conditions that 
support them. 

Teachers tend to be left on 
their own to “get on with the 
work” as they deem best or 
too-tightly controlled. 
Supports for improved or 
sustained teacher quality are 
largely the responsibility of the 
teacher or the principal on an 
individual basis. 

Systems of support for 
teachers are sporadic or 
voluntary (such as sustained or 
improved teacher quality, such as 
professional development, 
mentoring, and collaboration). 
Teacher development reflects a 
“one size fits all” design and is 
based upon the traditional teacher 
as content giver role. 

Systems of support for sustained or 
improved teacher quality are expected 
and implemented, such as professional 
development, collaboration, and 
mentoring. Professional development is to 
some extent tailored based upon teacher 
performance/ experience/interest or 
student achievement needs. 

Teachers are respected as key decision 
makers in their professional growth and 
are meaningfully engaged in 
determining a learning pathway that is 
most likely to result in improved 
instructional skills and capacities for 
their role as instructional designer and 
learning facilitator. Teacher professional 
development opportunities reflect the 
same type of instruction and learning 
expected in the classrooms (flexible in 
time/access, high learner engagement, 
choice and autonomy when possible, and 
that leverage the power of digital media 
and online learning). 
 

o Systems of support, 
engagement, and 
collaboration are in place to 
ensure successful, 
meaningful, and rewarding 
teaching experiences for all 
teachers, including 
differentiated supports as 
needed. 
o A professional 
development system that 
provides teachers with 
capacity building related to 
facilitating and mediating 
meaningful learning for all 
students. 

V.d The attempt to 
incentivize teachers 
with material 
rewards for 
improving test 
scores is an insult to 
teachers and infers 
that improvements in 
learning can be 
measured with 
precision. Such pay 
schemes should not 
be mandated by the 
state but left to the 
discretion of local 
districts. 
 

    o For full implementation of 
this premise, state policy or 
other external mandate must 
be altered. 
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Article V. Organizational Transformation (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

V.e The costly loss of so 
many teachers from 
the profession in the 
first three to five 
years of employment 
is likely more a 
function of the social 
systems and 
conditions that 
dominate most 
schools than a lack 
of material rewards. 

 

Novice and beginning teachers 
are not provided with the 
focused time, supports, and 
mentoring needed to experience 
success and kindle a desire to 
commit to the profession, which 
may result in an inordinately high 
attrition rate in the early years of 
employment. Teaching tends to be 
an isolated function with the same 
expectations and pressures applied 
to beginning and experienced 
teachers without supports. 

Training is provided to 
novice and beginning 
teachers in important job 
function areas such as 
curriculum implementation and 
classroom management. 
While some differentiation for 
novice teacher induction and 
support is evident, on-going 
teacher collaboration and 
supports for successful 
teaching throughout the year 
and ensuing years are 
minimal. Teaching tends to be 
an isolated function without 
social support systems and 
collaboration. 

Systemic supports are provided for 
novice and beginning teachers at both 
the school and district levels. These 
supports include professional 
development in key job function areas 
and the establishment of social support 
systems and the school and district level. 
Professional learning communities of 
teachers are used as a means for 
collaborative planning, professional 
Teaching occurs in a collaborative, 
socially supportive school environment. 

Concerted, systemic supports for 
novice and beginning teachers are a 
core value of the district’s theory of 
action for teaching and learning. The 
district uses on-going teacher feedback 
and student performance to create a 
professional development curriculum and 
set of campus-based and district wide 
supports to teachers that are focused on 
instructional excellence, collaborative 
teacher-to-teacher supports, and on-
going mentoring. Supportive and fulfilling 
school cultures are evidenced by a sense 
of collaboration, respect, and high 
expectations for excellence. Novice and 
beginning year teachers are provided the 
additional focused supports, time, and 
tools needed to be a successful early 
years teacher. From school to school 
across the district, teachers 
communicate a sense of personal 
efficacy and commitment to the 
profession. 
 

o Systems of engagement, 
and collaboration are in 
place to ensure successful, 
meaningful, and rewarding 
teaching experiences for all 
teachers. 
o Systems of support for 
teacher efficacy are put into 
place in response to the 
unique needs of novice, 
experienced, master, and 
struggling teachers. 
o A professional 
development system that 
provides teachers with 
capacity building related to 
facilitating and mediating 
meaningful learning for all 
students. 
 

V.f Districts will have 
increasing difficulty 
in attracting 
experienced 
teachers to teach in 
poverty-stricken 
schools, and the 
overall teacher 
retention rate will 
decline even further 
if federal and state 
bureaucratic controls 
continue excessive 
focus on high stakes 
standardized tests. 
 

    o For full implementation of 
this premise, state policy or 
other external mandate must 
be altered. 
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Article V. Organizational Transformation (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

V.g Leadership 
development at all 
levels (teachers, 
included) must 
become a primary 
means of building 
needed capacities to 
function in required 
new roles. 

Principal leadership training is 
focused primarily on school 
operations (staffing, budgeting, 
teacher evaluation, etc.) 
Professional development for 
teachers is focused primarily on 
meeting the expectations of the 
external accountability system with 
a clear line of authority separating 
the teacher role from the principal 
role. 

Leadership development is a focus of 
the district at both the teacher and 
principal level. Principal training is 
focused on both instructional 
leadership and school 
management. Leadership 
opportunities are available to high-
performing teachers. On-going 
professional development is provided 
for all teachers and principals, and 
time is devoted to meeting the 
expectations of the state and federal 
accountability systems. 

Leadership development is an on-
going practice throughout the 
district at all levels. Teacher 
leaders and school leaders 
participate collaboratively in 
focused instructional leadership 
development opportunities. A 
“tiered” professional development 
system provides differentiated 
learning opportunities for various 
role groups such as novice 
teachers/ principals. Teachers and 
principals have some leadership 
opportunities beyond the stated 
professional development plan. 

Leadership development is a purposeful, 
on-going, and explicit practice at 
throughout the district at all levels. 
Professional development plans and 
practices are clearly focused primarily on 
instructional leadership for realizing the 
New Vision for teachers, principals, and 
administrative staff. The new role of 
instructional leadership has been clearly 
defined and drives the planning for and 
content of leadership development. The 
district has instituted leadership 
collaboration and mentoring practices that 
result in co-accountability for leading and 
learning throughout the system. 
Structures such as teacher leadership 
teams, master teacher/coach leaders, 
principal leadership groups, choice-based 
learning opportunities, etc. 
 

o Systems for shared 
leadership and 
collaboration are in place at 
all schools to support 
meaningful engagement in 
key decisions at the school 
and district levels. 
o A professional 
development system that 
provides teachers and 
principals with capacity 
building related to expected 
leadership roles. 

V.h Students are in 
charge of 
determining where 
their attention, effort, 
and commitment go, 
and their access to 
information gives 
them even more 
power; hence, they 
must be treated 
accordingly. 

 

Students are instructed in a 
teacher-driven curriculum little or 
no expectation for student 
engagement or choice. Learning 
opportunities and curriculum 
expectations vary from classroom 
to classroom and school to school. 
Student learning is focused on 
compliance with teacher-focused 
instructional processes. 

Students are instructed in a district 
level common curriculum (especially 
in the core academic areas) that is 
focused on mastery of required 
standards. Students have few 
opportunities to provide input into 
their learning processes. Student 
learning is characterized by teacher-
driven instructional processes 
culminating in a single demonstration 
of learning such as a common unit 
test or semester exam. 

Students are engaged in 
mastering a set of common 
learning standards established by 
the district and within flexible 
classroom structures designed to 
meet various instructional needs. 
In some classrooms, students 
have opportunities for choice in 
learning methods and venues and 
are given some flexibility in 
learning time. These opportunities 
for students to engage 
meaningfully in their learning 
process and make instructional 
choices are encouraged by the 
district, but are not required or well 
supported for all teachers and 
students. 

Students act responsibly and 
effectively as co-managers of their 
learning processes and outcomes. 
Teachers provide students with the 
knowledge, skills and habits of practice 
needed to understand the curriculum 
requirements/ options, the various ways in 
which the content may be accessed, the 
expectations for mastery, and the 
methods by which content mastery can be 
demonstrated. Principals and teachers 
ensure that the instructional and technical 
systems and processes in the classroom 
and school support students in 
successfully acting as co-managers of 
their learning processes and outcomes. 
Learning is characterized by high levels of 
student engagement in learner-focused 
instructional settings not limited to the 
classroom. 
 

o Instructional tools and 
supports related to student 
self-management of learning 
and meaningful engagement 
in their own educational 
planning and program. 
o A professional 
development system that 
provides teachers, principals, 
and counselors with guidance 
in soliciting and facilitating 
student engagement in 
learning and in decision-
making about their education. 
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Article V. Organizational Transformation (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

V.i The variation in 
student learning is 
as much a function 
of student effort as it 
is of ability, meaning 
that we must 
incorporate into the 
tasks we design and 
assign to students 
those qualities that 
will increase 
engagement.  

 
V.j Profound learning 

(owning the 
knowledge) as 
opposed to 
superficial learning 
(short-term 
memory) comes 
more from 
engagement and 
commitment than 
from various forms 
of compliance, 
coercion, sanctions, 
or rewards. 

 

Students are expected to 
demonstrate appropriate learning 
behavior and attend to and 
engage in teacher-directed 
instruction.  Student effort is 
compliance-driven based upon 
adherence to strict rules and 
consequences for behavior.   

Engaging student tasks are evident 
across the district but not available 
to all students. In most 
classrooms, student behavior 
and engagement are compliance-
driven based upon adherence to 
rules and consequences for 
behavior.  Student choice and 
autonomy in learning 
opportunities are limited and may 
be offered as rewards for 
appropriate behavior rather than as 
a common practice available to all 
students. 

Meaningful learning tasks and high 
levels of student effort and 
engagement are evident in most 
classrooms, Student engagement is 
supported with clear expectations 
and supports for student effort.  The 
curriculum includes examples of 
engaging learning tasks that are 
available to students throughout the 
district and expected of all teachers. 
Students have some autonomy and 
choice in learning.   

Across the district, students are 
engaged in meaningful learning tasks 
based on rigorous content, and they 
act as self- or co-managers of their 
own learning toward mastery of the 
content standards. Teachers provide 
purposeful instruction for students in their 
role as active participants in their learning 
processes and as 
creators/presenters/facilitators of their 
own learning. Teachers assist students in 
developing the social and personal skills 
needed to engage successfully with each 
other and with the learning tasks.  District 
curriculum guidance is explicitly aligned 
to the expected learning standards and 
engagement practices expected of 
students.  Principals support teachers in 
the enactment of effort-based 
instructional practices. 
 

o Instructional guidelines 
related to student effort and 
engagement in learning. 
o Systems of support and 
training for teachers and 
students related to the role 
of effort and engagement in 
meaningful, profound 
learning 
o A professional 
development system that 
provides teachers, principals, 
and counselors with 
guidance in soliciting and 
facilitating student 
engagement in learning and 
in decision-making about 
their education. 
o Communication and 
training for parents in 
understanding and 
supporting student effort and 
engagement as key functions 
of engagement in their 
children’s educational 
success. 

V.k The use of too 
tightly monitored 
curriculum and a 
scripted approach to 
teaching to ensure 
coverage of the 
material for the test 
instead of broad 
understanding of 
connected content 
is a detriment to 
profound learning. 

 

Students are instructed in a 
tightly controlled and rigidly 
monitored curriculum that is 
characterized by a focus on 
minimal mastery of tested skills in 
scripted “page by page” approach 
without recognition of the needs of 
individual students or the use of 
performance data to inform 
instruction.  

Students are instructed in a 
district-required curriculum that 
is based upon a set of learning 
standards within tightly set 
pacing. Instructional monitored is 
focused on fidelity to “pacing” (such 
as a “weekly” walk through) rather 
than fidelity to learning and 
mastery.  Little flexibility is provided 
to teachers to make adjustments for 
individual student needs. 

Students are engaged in a 
curriculum that is driven by 
challenging standards within a 
loose pacing guide based on 
mastery within a broad time period 
(nine weeks, semester, etc.).  
Teachers provide instructional 
interventions and differentiated 
learning opportunities for students as 
needed based upon identified student 
needs toward mastery of rigorous 
content standards. 

Students are engaged in a curriculum 
that is driven by challenging standards 
that is designed for multiple entry 
points around a variety of instructional 
venues.  Students have choices for 
engaging with meaningful content 
including classroom-based instruction, 
technology-driven instruction, virtual/self-
paced instruction, etc.   Teachers provide 
flexible and differentiated learning 
opportunities for students as needed 
based upon student choice, learning 
preference, and/or identified student 
needs toward mastery of rigorous content 
standards. 

o District policies that 
clearly outline curricular 
requirements and autonomy, 
including differentiating 
between the “what” of 
learning (required learning 
standards) and the “how” of 
teaching (teacher by teacher 
and school by school 
decisions based upon best 
practices and research). 
o Clear guidance 
regarding flexibility in the 
pacing, access, and entry 
points to curriculum mastery. 
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 o Internal systems of co-
accountability to ensure that 
at critical checkpoints, all 
students have had the 
opportunity to master or go 
beyond curricular 
requirements. 
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Article V. Organizational Transformation (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

V.l The district is responsible 
for creating the conditions 
in which student 
commitment and 
engagement become 
central and for attracting 
principals and teachers 
who can learn to use 
appropriate frameworks, 
protocols, processes, 
assessments, and 
resources in different ways 
in a collaborative setting. 

Students learn in isolated 
classrooms with limited 
engagement. The system 
allows isolated teaching 
and learning processes. 
Few supports are provided 
to support teachers in their 
work. Principals work in 
isolation to manage 
schools and lead teaching 
and learning. Recruitment, 
hiring, and placement of 
teachers and principals 
are central office functions 
separated from the work of 
schools and/or 
engagement of school 
leaders. 

Students have some 
opportunities for engaging 
with each other in learning 
tasks and teachers are 
expected to facilitate student 
engagement. Some supports 
are developed to provide 
examples of engaging 
student tasks. Teachers 
work mostly in isolation but 
are expected to meet with 
teaching colleagues by grade 
level/dept. Principals have 
limited opportunity to work 
together and improve their 
management and 
instructional leadership skills. 
Recruitment, hiring, and 
placement of teachers and 
principals are often central 
office functions lacking 
engagement of school 
leaders. 

Students have opportunities 
and are expected to for engage 
with each other around 
challenging learning tasks. Some 
supports such as frameworks, 
protocols, assessments, etc. are 
provided to support teachers in 
their work. Teachers are 
expected to work together to 
improve practice, design 
meaningful learning tasks, and 
analyze student work. They are 
provided with time, tools, and 
training needed to collaborate 
effectively. Principals work 
together to improve school 
leadership. Teacher and 
principal recruitment and hiring 
efforts are focused on identifying 
teachers and principals most 
likely to work effectively in 
collaborate settings and are 
carried out at the school level by 
school leaders. 
	  

Students across the district are committed 
to learning at high levels and are 
engaged with each other, with teachers, 
and with technologies in meaningful 
learning experiences toward mastery of 
challenging content using 21st century skills. 
Teachers provide learning tasks and 
establish the conditions for learning to 
maximize student effort and engagement. 
The district provides high quality 
frameworks, protocols, processes, 
assessments, and resources to ensure that 
teachers have the tools, supports, and skills 
needed to maximize their instructional 
efforts. Leadership initiatives and 
practices are aimed toward creating 
these conditions in all classrooms at all 
schools. Teacher and principal recruitment 
and hiring efforts are directly aligned to 
finding, hiring, placing, and supporting 
teachers and principals who are most likely 
to work effectively in collaborate settings 
toward the achievement of the new vision for 
teaching and learning. These staffing 
functions and are carried out at the school 
level with high levels of engagement by 
school leaders and teachers. 
 

o Development of and on-going 
support for a system-wide culture of 
collaboration and engagement. 
o Systems of support and training 
for teachers and students related to 
the role of effort and engagement in 
meaningful, profound learning 
o Communication and recruitment 
practices that rely upon engagement 
of school leaders within a culture of 
collaboration and leadership. 
o Curriculum tools and 
professional development 
supports that assist teachers and 
principals in soliciting and facilitating 
student effort and engagement in 
learning. 
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Article V. Organizational Transformation (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  

Preconditions for Success 
(Level  IV System Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

V.m Operating and social 
systems exist in all 
organizations including 
schools. Transforming 
these systems is the only 
way to transform schools 
into the type of 
organization needed. 

District operational and 
social systems such as 
policy development, Board 
leadership, 
personnel/hiring systems, 
budgeting, training, and 
resource distribution work 
in isolation and are not 
connected to the core 
work of teaching and 
learning. Teachers and 
principals work within 
compliance expectations 
from central office 
departments without clear 
guidance. 

The policies, practices, and 
functions of the district’s 
operational and social 
systems such as policy 
development, Board 
leadership, personnel/hiring 
systems, budgeting, training, 
and resource distribution are 
expected to support the core 
work of teaching and 
learning. Status quo 
practices or policies are 
barriers to successful, 
effective supports to 
schools in realizing the new 
vision. When expectations/ 
compliance directives come 
from central office, they are 
accompanied with clear 
guidance and supports.  

The policies, practices, and 
functions of the district’s 
operational and social systems 
such as policy development, 
Board leadership, 
personnel/hiring systems, 
budgeting, training effectively 
support the core work of teaching 
and learning as described in the 
new vision. When status quo 
practices or policies interfere 
with effective service to 
schools, they are revised or 
eliminated to remove barriers 
in support of realizing the new 
vision. When 
expectations/compliance 
directives come from central 
office, they are accompanied with 
clear guidance and supports.  

Across all district systems throughout the 
organization, all processes, products, and 
services are directly aligned to and 
supportive of the new vision for teaching and 
learning. The policies, practices, and 
functions of the district’s operational and 
social systems such as policy development, 
Board leadership, personnel/hiring systems, 
budgeting, training effectively support the 
core work of teaching and learning as 
described in the new vision. The district 
has proactively examined all policies and 
practices to remove barriers to quality 
services and supports to schools as they 
work toward realizing the new vision. 
Principals and teachers provide feedback for 
on-going improvement related to effective 
school services across the organization’s 
operating and social systems. All district 
departments are co-accountable for 
compliance, service, and supports aligned to 
the district’s vision with clear quality 
indicators and delineation of expectations 
and responsibilities. 
 

o Clear and compelling district 
vision for teaching and learning in 
the 21st century. 
o Systematic removal of barriers 
to enactment of the New Vision. 
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Article VI. A More Invigorated State and Local Partnership 

Statement of Principle 
A more balanced, reinvigorated state/local partnership can generate the public involvement and community support needed to meet the demands of new learning standards essential to the success of the 21st century 
learner. The present state-dominated partnership is inherently incapable of creating the type of schools that can provide the learning experiences most needed by students in our schools today. New levels of trust and 
reciprocal arrangements, including a return of significant authority and responsibility to local communities, are the only hope. 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

VI.a The state’s interest in 
great schools and 
communities can best 
be assured by a 
partnership that may 
specify the basic 
standards for 
graduation and general 
accountability 
measures but does not 
detail how standards 
are to be achieved nor 
the assessments 
needed to inform and 
guide instruction. 

   
 

 o For full implementation 
of this premise, state policy 
or other external mandate 
must be altered. 

VI.b The dramatic increase 
in number of students, 
diversity, and poverty 
levels demand that the 
state/local partnership 
be shaped to respond 
to these needs with 
innovations not bound 
by bureaucratic rules of 
the present. 

   
 

 o For full implementation 
of this premise, state policy 
or other external mandate 
must be altered. 

VI.c Schools reflect the 
problems of the society 
from which their 
students come; 
therefore, it is essential 
that community/school 
partnerships be 
developed and 
supported that 
coordinate social 
services to students 
and families. 
 

   
 

 o For full implementation 
of this premise, state policy 
or other external mandate 
must be altered. 
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Article VI. A More Invigorated State and Local Partnership (continued) 

Premises 

Level I:  Level II:  Level III:  Level IV:  
Preconditions for 

Success (Level  IV System 
Requirements) 

 

Progressive Alignment Indicators for Realizing the New Vision 

 
 
High Level Alignment Indicators 

VI.d Educating our youth is 
a state responsibility 
but a local function. 
Attempts to run the 
schools from Austin 
and Washington will 
result in a further 
decline in the local 
sense of ownership 
and responsibility at 
the very time when 
local involvement is 
most needed. 
 

    o For full implementation 
of this premise, state policy 
or other external mandate 
must be altered. 

VI.e The public education 
finance mechanisms 
must be adequate, 
equitable, and provide 
for local meaningful 
discretion and flexibility 
in the allocation of 
resources to support 
goals and priorities. 
Digital learning 
opportunities will 
require innovative 
revenue generation 
and accounting 
possibilities not yet 
invented. 
 

    o For full implementation 
of this premise, state policy 
or other external mandate 
must be altered. 

VI.f A stronger sense of 
community ownership 
would prevail if 
conversations by 
school board members 
and other community 
leaders focused on 
substantive issues 
over which they had 
control rather than on 
state and federal 
compliance matters. 

    o For full implementation 
of this premise, state policy 
or other external mandate 
must be altered. 



	  

Note:	  Shaded	  premises	  are	  outside	  of	  district	  control.	  Indicator	  descriptors	  and	  system	  requirements	  are	  intended	  to	  be	  ILLUSTRATIVE	  of	  New	  Vision	  alignment,	  not	  INCLUSIVE.	   39	  

 
VI.g Regional education 

service centers are a 
vital resource and 
developing their 
capacities to provide 
technical assistance in 
collaborative ways can 
accelerate the 
transformation journey 
of schools and school 
districts, particularly in 
development of 
assessment tools for 
learning and training 
for school personnel. 
 

    o For full implementation 
of this premise, state policy 
or other external mandate 
must be altered. 

 


